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  GCN-R 
 

EVALUATION OF PROFESSIONAL STAFF 
 

Purpose Statement 
 
The purpose of teacher supervision and evaluation is … 
 

To provide “a ‘roadmap’ to guide novice teachers through their initial classroom 
experiences, a structure to help experienced professionals become more effective, and a 
means to focus improvement efforts” (Danielson, 1996, p. vii). 

 

Types of Supervision and Evaluation 
 

• Routine Supervision and Evaluation 
o Ongoing with all staff 

 

• Professional Performance Review 
o Conducted at least once every three years for non-probationary staff 

 Staff who have consistently achieved at proficient or distinguished level 
will have the option of a Professional Growth Plan  

o Two formal evaluations during each of teacher’s first two years of employment 
 

• Teacher Assistance Phase 
o Awareness Phase 
o Intensive Assistance Phase 
o Discipline Phase 

 
Routine Supervision and Evaluation 
 
A variety of informal observations that principals typically do are included in routine super-
vision. Observations and records may include the following: 
 

• Annual plans or course outlines 
• Samples of daily lesson plans 
• Student data and student artifacts 
• Impromptu classroom observations (walk-throughs, short visitations or formal evaluation 

session) 
• Critical communications 
• Routine communications 
• Policy and rule applications 

 
While routine supervision and evaluation include a variety of informal and formal observations 
and a variety of formal and informal communications, formal conferences and written reports are 
used at the administrator’s discretion. Such conferences and reports may be necessitated by 
problems observed or by critical communications, from a desire to recognize exceptional 
performance or outstanding contributions, or at a staff member’s request. 
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Professional Performance Review 
 
A Professional Performance Review will be conducted with all non-probationary staff.  It will 
consist of a preconference meeting, a formal observation and a post-conference meeting. 
Administrators will complete a written report and share it with the individual. 
 
The Professional Performance Review will focus on the Ten Wisconsin Teacher Standards.  
Teachers prior to the pre-conference meeting will reflect on their performance and suggest areas 
that they would like the administrator to review.  Teachers will maintain a status of “proficient” 
or “distinguished” in the ten teacher standards in fulfillment of their professional responsibilities. 
Within the review year, evidence of proficiency in the ten teacher standards will be 
demonstrated. 
 

Individualized Professional Growth Plan 
 
The Individual Professional Growth Plan is largely independent work by an individual staff 
member on a professional improvement goal.  The individual prepares a professional 
development plan (based on the Wisconsin Teacher Standards), clears the plan with his/her 
supervisor by the last school day of September, implements the plan, reports to administrator at a 
mid-year check in January, and reports at the end of the year on the implementation and results.   
 
Options for Professional Growth 
 
Option 1. Videotape and Analysis of Instruction: Using technology to document progress 

• Plan and develop a lesson that you would like to videotape and analyze 
• Videotape lesson 
• Complete a written reflection of the lesson 
• Have a colleague critique your lesson  
• Give video and analysis to the administrator for feedback 

 
Option 2. Action Research 

• Work alone or in a group 
• Select an area of educational interest to study 
• Analyze the implications of the topic 
• Collect data over time 
• Share study by completing a written analysis and submit to the administrator for feedback 
• Share study at a staff or unit meeting or with other colleagues engaged in studying the 

same topic  
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Option 3. Professional Portfolio 

• Create a baseline description of where you are now 
• A successful portfolio should show 

o Efforts: teachers attempts. The portfolio may include a unit the teacher wrote, 
including draft to show the stages of development 

o Progress: the portfolio should include some convincing evidence that the teacher 
has grown 

• Portfolios may be shared in a session with your colleagues 
• Submit portfolio to the supervisor for review and feedback 

 
Option 4. Peer Support 

• Idenitfy three like position holders across state or two, plus the administrator 
• Choose area or behavior for professional growth and development 
• Collaborate with partner(s), using parts or all of options 1, 2, 4 or 5, a minimum of once 

each quarter 
• Provide ongoing feedback to peer partner(s) 
• Complete a written assessment/summary or discuss during a conference, share 

assessment with administrator 
 

Option 5. Reflective Practices 
• Journal 

o Keep a weekly journal reflecting on your teaching, current literature or 
professional growth 

o Complete a summary and submit it to the supervisor for review and feedback 
• Study Group (topic oriented using three peer model) 

o Identifies a topic that focuses on an educational issue 
o Meets on a regular basis 
o Completes a summary for supervisor review and feedback 

• Reflections Group (current practice oriented using three peer model) 
o Focuses on a current practice 
o Meets on a regular basis 
o Completes a summary for supervisor review and feedback 

 
Other Professional Growth Plan 

• As determined jointly by teacher and administrator 
 
Teacher Assistance Phase 
 
There are three stages to the teacher assistance phase: the Awareness Phase, the Intensive 
Assistance Phase, and the Disciplinary Phase. 
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Awareness Phase 
 
The purpose of the Awareness Phase is for the administrator to alert the teacher that there is a 
problem, issue or to address a particular standard. 
 
Procedures: 
 

1. A specific concern is brought to the teacher to resolve. 
2. The administrator and the teacher set up a specific time to collaborate and attempt to 

resolve the concern. 
3. If the concern is not addressed within a reasonable time frame, then the administrator or 

teacher identifies the concern in writing.  At this point, this documentation may not go 
into their personnel file, but may remain in the administrator/teacher files.  Within the 
documentation, a timeframe will be established for the concern to be remedied. 

4. At the conclusion of the Awareness Phase, the administrator will review the progress and 
make one of the following decisions: 

 
• The teacher has resolved the problem or concern and continues working on 

her/his professional development plan. 
• The teacher or the administrator, or both, feel that continuing to work at this stage 

will benefit the teacher so the time within the Awareness Phase is extended. 
• The administrator determines that the teacher is not making satisfactory progress 

at this level and begins the process of moving the teacher to the second stage, 
Intensive Assistance. 

 
Intensive Assistance Phase 
 
If an administrator determines that a teacher is not making satisfactory progress in the Awareness 
Phase, the teacher will be moved to the second phase, the Intensive Assistance Phase.  The key 
component of this more intensive stage is the development of an Improvement Plan, subject to 
inclusion in the teacher’s personnel file.   
 
Components of Intensive Assistance Phase: 
 

1. Review any recommendations from the Awareness Phase. 
2. Develop a specific plan and document for improvement to include goals, strategies 

and timelines 
• Indicators of progress and how to document progress, or lack thereof. 
• Resources and support needed. 

3. The administrator and teacher set up a specific time or times to review what progress 
has been made. 

4. One of the following recommendations will be made upon reviewing the teacher’s 
progress. 
• Each concern is resolved and the teacher is returned to routine supervision and 

evaluation 
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• One or more concern is not resolved, but it has been determined that the teacher 
will remain in the Intensive Assistance Phase with revised goals and time lines.  
(This option should be used when some progress is being made, the teacher 
appears committed to the process, and the administrator determines there is a 
reasonable likelihood for success.) 

• One or more concern is not resolved and the teacher is moved into the 
Disciplinary Phase. 

 
Disciplinary Phase 
 
A teacher enters the Disciplinary Phase after not being successful in the Awareness and Intensive 
Assistance Phase or enters this Phase directly due to serious offense, error or misconduct.  
 

A teacher may be placed in the disciplinary phase because of, but not limited to: 
• Not meeting the Standards for Effective Teaching after being in the Intensive 

Assistance Phase. 
• Insubordination. 
• Specific policy or rule violation(s). 

 
The disciplinary phase consists of a meeting with the administrator. The teacher has the 
option to be represented. The administrator will identify the specific standard, rule or 
policy violation, or progress from the intensive assistance phase in writing. The teacher is 
given an opportunity to respond to the facts and evidence. 
 
The administrator will determine the next steps of action to be taken depending upon the 
circumstances and frequency of the violation, may include: 

• A specific remedial plan with a timeline. 
• Requirement of specific training or evaluation by a professional. 
• Written reprimand. 
• Placement of the teacher on a paid or unpaid administrative leave. 
• Suspension. 
• Recommendation for non-renewal of contract or termination. 

 
Once a teacher satisfactorily meets the standards that placed him or her in the Intensive 
Assistance Phase, he or she is deemed proficient in those standards.  If there is a 
reoccurrence or failure to meet standards, the teacher may immediately move to the 
disciplinary phase. 
 

Professional Performance Review Descriptors and Rubrics 
 
The following rubric is designed to provide administrators with a consistent framework for guiding the 
assessment of our professional staff. The Board of Education, administration, teachers, staff and 
community are committed to an expectation of excellence for everyone. Regarding the Professional 
Performance Review form, “proficient” is the standard by which we assess our staff. The rubric 
establishes traits that should be evident in teachers who are “proficient.” Teachers achieving “proficient” 
are exhibiting these or similar traits appropriate to the level of students and content area.  
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Descriptors 
Distinguished: A teacher exceeds the standard, and consistently demonstrates mastery in that standard. 
Proficient: A teacher demonstrates competency by meeting the criteria of that standard. 
Basic: A teacher has established some skills and shows potential and willingness for further development. 
The teacher and supervisor will establish a professional development plan for improvement. 
Unsatisfactory: A teacher demonstrates a need to improve in a teaching standard. The teacher and 
supervisor will establish a professional development plan for improvement. 
 
State Standard #1: Teachers know the subjects they are teaching.  
 

The teacher understands the central concepts, tools of inquiry, and structures of the disciplines she or he 
teaches and can create learning experiences that make these aspects of subject matter meaningful for 
pupils. 
 
                      Distinguished Proficient 
• Has a clear understanding of the latest 

research related to his/her subject 
area(s) 

• In addition to being aware of school 
and district resources, teacher is aware 
and uses additional resources available 
through the community 

• Displays knowledge of students’ skills 
and knowledge for each student, 
including those with special needs 

• Displays continuing search for best 
practice and incorporates research-
based techniques into lessons 

• Learning activities are highly relevant 
to students and instructional goals 

• Exhibits confidence and a high level of 
knowledge in the material being presented 

• Exhibits knowledge of the available 
resources in the school or district and knows 
how to gain access for students 

• Leads discussions to assess the prior 
knowledge and skills of the students and 
recognizes the value of this knowledge 

• Teaches in a manner that leads students to 
ask questions and correct misconceptions 

• Makes subject matter meaningful for 
students and most of the learning activities 
are suitable to students and instructional 
goals 

Developing Unsatisfactory 
• Displays basic content knowledge but 

cannot articulate connections with 
other parts of the discipline or other 
disciplines 

• Displays limited awareness of 
resources available through the school 
or district 

• Recognizes the value of understanding 
students’ skills and knowledge but 
displays this knowledge for the class 
only as a whole 

• Displays general understanding of the 
different approaches to learning that 
students exhibit 

• Only some of the learning activities 
are suitable to students or instructional 
goals 

• Has minimal content knowledge, makes 
content errors or does not correct content 
errors students make 

• Is unaware of resources available through 
the school or district 

• Displays little knowledge of students’ 
interests or cultural heritage and does not 
indicate that such knowledge is valuable 

• Is unfamiliar with the different approaches 
to learning that students exhibit 

• Learning activities are not suitable to 
students or instructional goals 
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State Standard #2: Teachers know how children grow.  
 

The teacher understands how children with broad ranges of ability learn and provides instruction 
that supports their intellectual, social, and personal development. 
  
State Standard #3: Teachers understand that children learn differently.  
 

The teacher understands how pupils differ in their approaches to learning and the barriers that 
impede learning and can adapt instruction to meet the diverse needs of pupils, including those 
with disabilities and exceptionalities. 
 

Distinguished Proficient 
• Uses techniques with students that 

almost always meet the needs of the 
students. If a technique doesn’t work, 
is able to “reach into his/her bag of 
tricks” and come up with another 
effective tool. 

• Is a model to other teachers in the 
school 

• Is able to meet the diverse needs of 
students within the classroom—from 
children struggling to advanced 
students. 

• Uses data to develop a plan to meet 
the diverse needs of students. 

• Promotes a comfortable, safe climate for 
teaching and learning. 

• Takes a proactive approach in meeting the 
needs of students. 

• Maintains a consistently positive and 
enthusiastic attitude. 

• Listens to students and gets to know them 
as individuals. 

• Involves all students in activities and 
discussions. 

• Works closely with counselors, special 
education teachers when necessary. 

• Modifies lessons and assessments. 
• Expects students to challenge themselves 

by providing opportunities for choice in 
activities and assignments. 

• Differentiates the curriculum to meet the 
needs of all students. 

• Consistently has lessons that reflect the 
ability to meet the needs of all students. 

                                 Developing Unsatisfactory 
• Partial knowledge of students’ 

backgrounds, skills and interests and 
attempts to use this knowledge in 
planning 

• Has general understanding of the 
different approaches to learning that 
students exhibit 

• Some differentiation of the 
curriculum to meet the needs of most 
students 

• Occasionally offers opportunities to 
challenge the students with choice in 
activities and assignments 

• Lessons reflect the ability to meet the 
needs of all students, but not 
consistently 

• Makes little or no attempts to get to know 
the students’ backgrounds, skills or 
interests and does not use such information 
in planning 

• Maintains a negative and unenthusiastic 
attitude 

• Unfamiliar with the different approaches to 
learning that students exhibit 

• Does not differentiate the curriculum to 
meet the needs of all students 

• Involves only some students in activities 
and discussions, plays favorites 

• Does not challenge the students, provides 
no opportunities for choice in activities and 
assignments 
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State Standard #4: Teachers know how to teach.  
The teacher understands and uses a variety of instructional strategies, including the use of technology, to 
encourage children's development of critical thinking, problem solving, and performance skills.  

                       
State Standard #7: Teachers are able to plan different kinds of lessons.  
The teacher organizes and plans systematic instruction based upon knowledge of subject matter, pupils, 
the community, and curriculum goals. 

 
Distinguished Proficient 

• If a visiting teacher came to school, 
the teacher would be recommended 
for showing lessons that contained: 
critical thinking, problem-solving, 
excellent time management, ideas for 
computer integration, etc. 

• Lesson structure is highly coherent.  
Pacing of lesson is appropriate for all 
students 

• Examining lesson plans and 
formal/informal class visits shows 
that the teacher uses a variety of 
styles that are appropriate and 
effective with the grade level 

• Lessons show that the teacher 
addresses multiple learning styles 
over a period of time. Students initiate 
and adapt activities and projects to 
enhance understanding 

• Formally shows that lessons address 
state standards and district curriculum 
learning goals 

• Plans and teaches in a manner that leads 
students to ask questions and construct 
knowledge for themselves 

• Lesson has clearly defined structure.  
Pacing of the lesson is consistent 

• Develops high level thinking skills 
• Implements activities that use a variety of 

teaching techniques and strategies that 
engage students in their lessons 

• Uses computer and other technology where 
appropriate 

• Lessons address state standards and district 
curriculum learning goals 

 

                                 Developing Unsatisfactory 
• Some instructional strategies engage 

students mentally, but others do not 
• Lesson has recognizable structure, 

although it is not uniformly 
maintained.  Pacing of the lesson is 
inconsistent 

• Teacher’s questions are a combination 
of low and high quality.  Only some 
invite response. 

• Demonstrates a willingness to 
integrate technology but is reliant on 
others to plan and implement the use 
of technology 

• Is unable to independently plan link 
lessons and units to state standards 
and district learning goals (is reliant 
on department/team) 

• Uses the same instructional strategy with 
most material and with most lessons 

• Lesson has no clearly defined structure, or 
the pacing of the lesson is too slow or 
rushed, or both 

• Interaction between teacher and students is 
predominately recitation style, with teacher 
mediating all questions and answers 

• Unable to integrate technology and/or 
computers within the classroom to enhance 
learning 

• Uses instructional strategies that do not 
correlate with the achievement of learning 
goals 

• Does not plan based upon state standards 
and district learning goals 
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State Standard #5: Teachers know how to manage a classroom.  
 

The teacher uses an understanding of individual and group motivation and behavior to create a 
learning environment that encourages positive social interaction, active engagement in learning, 
and self-motivation. 

 
Distinguished Proficient 

• Practices, routines and expectations are enforced by 
the teacher and are done so to enhance the learning 
environment for all students 

• Demonstrates genuine caring and respect for 
individual students.  Students exhibit respect for 
teacher as an individual, beyond that for the role 

• Clearly communicates acceptable classroom 
practices, routines, and expectations to students, 
parents and staff,  and involves students parents and 
staff in the creation of practices, routines and 
expectations 

• Responds to misbehavior in a highly effective 
manner that is sensitive to a student’s individual 
needs.  Student behavior is entirely appropriate 

• Both students and teacher establish and maintain 
through planning of learning activities, interactions, 
and the classroom environment high expectations 
for the learning of all students 

• Systems for performing non-instructional duties are 
well established, with students assuming 
considerable responsibility for operation 

• Both teacher and students use physical resources 
optimally, and students ensure that all learning is 
equally accessible to all students 

• Practices, routines, and expectations are adjusted for 
individual student needs and/or characteristics 

• Teacher-student interactions are friendly and 
demonstrate general warmth, caring and respect. Such 
interactions are appropriate to developmental and 
cultural norms. Students exhibit respect for teacher 

• Communicates acceptable classroom practices, 
routines, and expectations to students, parents, and 
staff 

• Responds to misbehavior successfully and with 
respect to the student’s dignity.  Student behavior is 
generally appropriate 

• Instructional goals and activities, interactions, and the 
classroom environment convey inconsistent 
expectations for student achievement 

• Efficient systems for performing non-instructional 
duties are in place, resulting in minimal loss of 
instructional time. 

• Uses physical resources adequately, and at least 
essential learning is accessible to all students 

Developing Unsatisfactory 
• Directions and procedures are sometimes clear 
• Teacher-student interactions are generally 

appropriate but may reflect occasional 
inconsistencies or favoritism. Students exhibit only 
minimal respect for teacher 

• Inconsistent standards regarding appropriate 
classroom behavior and conduct are communicated 
or established 

• Teacher attempts to respond to student misbehavior 
but with uneven results, or no serious disruptive 
behavior occurs 

• Classroom environment conveys inconsistent 
expectations for student achievement and students 
invest little energy in the quality of their work 

• Systems for performing non-instructional duties are 
fairly efficient, resulting in little loss of 
instructional time 

• Classroom is safe and essential learning is 
accessible to all students but classroom 
environment only partially supports the learning 
activities 

 

• Directions and procedures are unclear, inconsistent 
and confusing to students 

• Teacher interaction with at least some students is 
negative, demeaning, sarcastic, or inappropriate to the 
age or culture of the students. Students exhibit 
disrespect for teacher 

• No clear standards regarding appropriate classroom 
behavior and conduct are communicated or 
established 

• Does not respond to misbehavior, responds 
inconsistently, or responds punitively and unduly 
harsh. 

• Classroom environment conveys only modest 
expectations for student achievement and does not 
promote self-motivation or pride in work 

• Considerable instructional time is lost in performing 
non-instructional duties 

• Makes poor use of the physical environment, resulting 
in unsafe or inaccessible conditions for some students 
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State Standard #6: Teachers communicate well.  
 

The teacher uses effective verbal and nonverbal communication techniques as well as 
instructional media and technology to foster active inquiry, collaboration, and supportive 
interaction in the classroom.   
                     
 

State Standard #10: Teachers are connected with other teachers and the community.  
 

The teacher fosters relationships with school colleagues, parents, and agencies in the larger 
community to support pupil learning and well being and acts with integrity, fairness and in an 
ethical manner. 

 
Distinguished Proficient 

• Teacher’s written and spoken language is 
expressive, correct, and with well-chosen 
vocabulary that enriches learning 

• Teacher’s questions constantly encourage critical 
thinking and discussion techniques are an integral 
part of classroom activities and student learning 

• Provides frequent, proactive information to 
parents regarding curriculum, instruction, and 
assessment and handles parent concerns with great 
sensitivity 

• Consistently demonstrates excellent skills in using 
current technology to enhance learning and 
communication and continues to ensure 
knowledge related to technology integration 

• Is highly proactive and effective in serving 
students’ needs, seeking outside resources if 
necessary 

• The teacher relationships with school and 
community are highly proactive, supportive, 
cooperative, and optimistic while working to 
assist students and families in meeting 
educational, personal, and social goals 

• Volunteers for and demonstrates leadership 
qualities in district efforts and demonstrates 
leadership in developing and nurturing teamwork 

 

• Teacher’s written and spoken language is correct, 
clear, and appropriate for students 

• Uses questions that are appropriate, foster thinking 
and discussion techniques that enhance learning 

• Provides frequent communication to parents regarding 
instructional programs and responds productively to 
parent concerns 

• Accesses and uses current technologies to enhance 
learning and communication 

• Is active in serving students’ needs within the school 
and beyond the classroom 

• Maintains proactive, supportive relationships with 
colleagues and parent community 

• Participates in district efforts and contributes 
productively to teams 

 

Developing Unsatisfactory 
• Teacher’s written and spoken communication 

contains minimal errors, but may not be 
completely appropriate or clear 

• Provides minimal information to parents about 
instructional programs and student progress 

• Teacher’s questions are a combination of low and 
high quality and discussion attempts engage some 
students with uneven results 

• Is limited in their ability to use technology. 
• Demonstrates inconsistent effort to get to know 

students and serve their needs 
• Teacher’s relationships with colleagues/parents 

are reactive (rather than proactive) to concerns 
raised about student progress. 

• Finds limited ways to contribute to the district and 
team efforts 

• Teacher’s written and spoken communication contains 
errors or are unclear or inappropriate to students 

• Does not respond or responds insensitively to parent 
concerns and does not provide information to parents 
on student progress 

• Teacher’s questions are of poor quality and interaction 
between students and teacher is predominantly 
recitation style, with teacher mediating all questions 
and answers 

• Is unable and unwilling to access current technology 
and has limited ability word processing and grading 
programs 

• Is not aware of students’ needs beyond the classroom 
• Teacher’s relationships with colleagues/parents are 

negative and/or self-serving 
• Avoids becoming involved in district efforts and 

negatively impacts staff cohesiveness 
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State Standard #8: Teachers know how to test for student progress.  
 

The teacher understands and uses formal and informal assessment strategies to evaluate and 
ensure the continuous intellectual, social, and physical development of the pupil.  

 
Distinguished Proficient 

• Has exemplary knowledge of effective 
assessment principles, and uses a variety of 
assessments of and for learning, and continues 
in the pursuit of assessment knowledge. 

• Consciously and consistently matches 
assessment methods with learning goals and 
uses data from assessments to guide future 
instruction 

• Feedback is high quality, consistent, and 
provision is made for student to use feedback to 
improve their learning 

• System for maintaining information on non-
instructional and instructional activities (such 
as completion of assignments and progress 
toward meeting the learning goals) is fully 
effective and students participate in the 
maintenance of records. 

• Provides frequent information to parents on 
both positive and negative aspects of student 
progress and response to parent concerns is 
handled with great sensitivity 

• Pre-assessment of learning goals is a regular 
practice and with learning goals and post-
assessments tailored to individual students.  
Students may participate in post-assessment 
grading 

• Grades student learning based on demonstration 
of learning goals assessed through both formal 
and informal assessments. Effort is graded 
separate from achievement of learning goals 

 

• Is conscious of effective assessment principles, and uses 
a variety of assessments of and for learning, 

• Correctly matches assessment methods with learning 
goals and modifies assessments when appropriate to 
meet the needs of students 

• Feedback is consistently high quality and provided in a 
timely manner 

• System for maintaining information on non-instructional 
and instructional activities (such as completion of 
assignments and progress toward meeting the learning 
goals) is fully effective 

• Communicates with parents about student progress on a 
regular basis and is available to respond to parent 
concerns 

• Assessment practices are communicated to students in 
advance of instruction in order to prepare students for 
learning. Pre-assessment of learning is an example 

• Grades student learning based on demonstration of 
learning goals assessed through both formal and 
informal assessments 

Developing Unsatisfactory 
• Is conscious of effective assessment principles, 

but demonstrates inconsistent use of assessment 
of and for learning 

• Feedback to students is uneven in quality and 
its timeliness is inconsistent 

• System for maintaining information on non-
instructional and instructional activities (such 
as completion of assignments and progress 
toward meeting the learning goal) is partially 
effective 

• Adheres to the school’s required procedures for 
communicating progress to parents and 
response to parent concerns are minimal 

• Assessment procedures are explained to 
students  

• Grades student learning in a consistent manner 
that may not account for individual needs or 
differences 

 

• Is unaware of effective assessment principles, 
assessments are not aligned to learning goals, and 
informal assessment of student progress is not taking 
place 

• Feedback to students is of poor quality and is not given 
in a timely manner 

• No system for maintaining accurate records, resulting in 
errors and confusion 

• Teacher provides minimal information to parents and 
does not respond or responds insensitively to parent 
concerns about students 

• Assessment procedures are not clearly explained to 
students  

• Grades student learning in an inconsistent subjective and 
unfair manner 
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State Standard #9: Teachers are able to evaluate themselves.  
 

The teacher is a reflective practitioner who continually evaluates the effects of his or her choices 
and actions on pupils, parents, professionals in the learning community and others and who 
actively seeks out opportunities to grow professionally. 
 

Distinguished Proficient 
• Makes thoughtful and accurate 

assessment of lesson’s effectiveness 
and can cite specific examples for the 
lesson and weigh the relative strength 
of each 

• Has a clear set of professional goals 
and consistently seeks out ways to 
improve themselves  

• Clearly incorporates the District’s 
mission, vision, student goals and 
reflections of classroom experiences 
into their program 

• Can accurately determine whether a lesson 
has met the stated goals and can site ways 
to improve the lesson in the future 

• Actively seeks constructive criticism and 
opportunities for professional development 

• Modifies lessons and procedures in light of 
classroom experiences 

Developing Unsatisfactory 
• Reflection on lesson is generally 

accurate and can make general 
suggestions on how it might be 
improved 

• Reluctant to accept constructive 
criticism and makes only minimal 
effort to implement change or seek 
professional development 

• Some flexibility in lessons and 
procedures in light of classroom 
experiences 

• Does not know if lesson was effective or 
achieved its goals, or profoundly 
misjudges the success of the lesson 

• Is not willing to seek or accept 
constructive criticism or suggested 
professional development opportunities 

• Lessons and procedures are not flexible 
and do not get modified in light of 
classroom experiences 
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